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1. Introduction

‘More than what educators say, more than what they write in curriculum guides, evaluation practices tell both students and teachers what counts. How these practices are employed, what they address and what they neglect, and the form in which they occur speak forcefully to students about what adults believe is important’ (Eisner, 1991, p. 81). 

This article aims to explore the issue of ‘the hidden curriculum’ in order that its vital role and its contribution to innovation and change in educational matters be substantiated. This is done through the delineation of the term, the overview of the historical background as well as an analysis of the current situation both on a European and on a local level. 

2. The rationale

2.1 Definition and Historical Overview

The phrase ‘hidden curriculum’ indicates that schools do not only transmit knowledge and skills explicitly, as laid down in the officially published curricula but they also teach attitudes and values implicitly.

In this sense the hidden curriculum mirrors the socio-political implications, as well as cultural outcomes of modern educational activities as shaped by the influences of values with a socialistic and /or capitalistic orientation in society and education. John Dewey (1916) studied the hidden curriculum of education and saw patterns and trends evolving in public schools which lent themselves to his democratic beliefs. Dewey’s work was expanded by educational theorist George Counts (1929), who recognized the multifaceted nature of learning. Yet, it was Phillip Jackson (1968) who argued that we need to understand education as a socialisation process, which addresses the question of why even the most gifted students turn away from schooling. Theorists advocate the thesis that most of school conflict and student anxiety is caused by unstated academic and social norms, which hinders the students' ability to learn.

Similarly, the Brazilian educator Paulo Freire (1972) explored the various effects of teaching on students, schools, and society as a whole. The hidden curriculum is ‘taught’ in the school community, not by any teacher; it is something which is communicated to the pupils implicitly, and which is never spoken in the English lesson or prayed about in assembly. In this way, students are picking up an attitude to learning and an approach to living.

Therefore, what pupils learn in school is not primarily the 'overt' curriculum of subjects like English, Maths and Geography, but values and beliefs such as competitiveness, conformity, individual worth, waiting one's turn, knowing one's place, and respect to authority'. The hidden curriculum teaches pupils 'the way life is' and that education is not something that they do but something that is done to them. All in all, the issue under discussion incorporates the ideology underlying the values, attitudes and beliefs of all the participants in the school community.

2.2 The Socio-political Factor

The hidden curriculum operates through an interaction between the socio-politico-economic system of the country and the formal education infrastructure. The nature of work and social relations fostered in the education system reveal those in the society. For example, students learn to be disciplined and obey rules, which are attitudes they need to adopt in their future positions in the workforce. The outcome seems to be the reproduction of an obedient workforce ready for routine jobs. 

Social changes inevitably bring about changes to both the formal and the hidden curriculum of schools. Due to the advancement of technology, society is currently in the middle of a paradigm shift from the Industrial Age to the Information Age. This shift directly influences both the overt and the hidden curriculum of schools. 

More particularly, the view of schooling as a form of ‘heteronomy’ (Παπακωνσταντίνου 1994) in the sense that students are hardly allowed to contribute to the decision – making processes that define the participants’ regularity and the quality of interaction among them has changed recently. In the White Book (Ευρωπαϊκή Επιτροπή, 1994), which encapsulates the basic parametres of the European Union policy, formal education is considered as the institution that should allow learners to develop creative thinking, autonomy and those skills that are to enable them to adapt to advancements that characterize modern life. Therefore, through this perspective, a holistic approach to learning as well as to the personality of the individual should be fostered so that the rigid (and at the same time obsolete) facet of the traditional educational system be transformed. 

3. The Content of Schooling and Labour Market

As a result of the paradigm shift discussed in the previous section, the hidden curriculum of schools in the Information Age is to teach the values that 21st century industry desires the workforce to possess. These values contrast sharply with those that the hidden curriculum of the 20th century fostered.

This contrast between the concepts that formed the dominant ideology of the past century and those that are anticipated to condense the essence of the new millenium is illustrated in Table 1 below (for a more detailed description see Delors 1996). 

	
	20th century
	21st century



	     The curriculum
	The curriculum was composed of the three Rs (i.e., reading, 'riting, and 'rithmetic) and the various core subjects (English, science, math, social studies, fine arts, physical education). Schools in the 20th century also had a hidden curriculum which taught the values (e.g. attitudes such as obedience, loyalty etc) that industrial factories were looking for in graduates of 20th century schools and which often determined an individual's success in both the school and the workplace.
	The curriculum will be composed of the 3 Is (information acquisition, information analysis, and information display). A hidden curriculum instilling into its students the values that an information economy demands will also be present. The future market may require people to change jobs many times in their life. Therefore, flexibility and adaptability are qualities that citizens will need to possess in the 21st century. 

	Learning
	The curriculum was limited to ages 6-18. Knowledge didn't change much : what you learned in school was still true when you died. Also there was a clear division between school and work. 
	Knowledge and jobs change constantly, lifelong learning is a necessity. Thus, the ability to learn regardless of age is an essential skill in the information age (life-long learning). 

	Teaching
	The curriculum was based on facts and therefore, intelligence was measured by how many facts you knew. Job placement and advancement was a matter of passing fact-based tests. 
	Workers will be expected to identify and solve problems. Thus, the ability to think of clever solutions to complex problems is to be an essential skill of the hidden curriculum.

	The workforce
	The curriculum was based on rote memorization. This characteristic was repeated in the factories where workers were required to slavishly follow standard operating procedures. 


	Workers are expected to anticipate or create consumer demand for their products. Thus, the ability to think imaginatively is an essential skill of the information age. 


In the Information Age the hidden curriculum is to promote the development of the following skills, which, among others, are those required for an individual’s success in the 21st century world. As can be seen in Table 2 below, the particular skills are to constitute the cornerstones on which institutionalised education is to be founded in the years to come. 
	
	20th century
	21st century

	Self-reliance
	School and work were different activities. It was assumed that students knew the 3Rs and they received on-the-job training for whatever job skills they needed.


	The gap between school and work has narrowed because it is assumed that students know both the 3Rs and the 3Is. Thus, the ability to analyse and  acquire what skills are needed for a particular task is an essential skill for the new-millenial citizen. 

	Initiative
	Management made decisions and workers followed their directions. Workers just did what they were told. 


	Changes in the workplace -- such as telecommunications -- have minimized direct supervision. Thus, the ability to take initiative and act independently is an essential skill of the information age hidden curriculum.

	Precision
	Quality was a matter of getting close enough. A certain amount of imprecision was expected because the tools and machines workers used were not perfect. 


	Precision is crucial because the tools and machines are much less forgiving. Computers do exactly what you tell them to do, not what you want them to do. Thus, the ability to follow directions precisely and input information accurately is an essential skill of the information age.

	Speed
	The curriculum was restricted to a rule which was a collection of works which the dominant social - political group agreed that was important for all members of that society to study. 


	Knowledge is doubling every 5 years and everyone with an Internet connection has immediate access to an infinite amount of information. Thus, the ability to quickly sift through large amounts of information is an essential skill of the  hidden curriculum.

	Vision

	The curriculum was meant to prepare clerks who could perform narrowly prescribed duties. Clerks were not expected to be experts in company policy or strategy. 
	The market moves with lightning speed and by the time management becomes aware of a problem it is often too late to resolve it. The ability to scan the horizon and envision alternative futures is an essential skill of the information age hidden curriculum.

	Creativity
	The curriculum was based on recitation. Teachers lectured and students recited. Knowledge received from different school subjects through memorisation was a dominant practice.  


	Competition is global and fierce. The lifespan of a company is much shorter. The key is no longer to slowly build a brand name and then try to maintain market share, but rather to constantly create market share with new products and services. Thus, the ability to be creative is another essential skill of the hidden curriculum in the new millenium.




It becomes obvious then that there is growing consensus that education must extend its traditional goal of student mastery of subject-centred academic knowledge, in order to include the development of individuals who can prosper in a constantly changing socio-politico-economic and cultural environment. 

4. New developments in curricula

Bearing the above facts in mind we could argue that as there is a need that new overt and hidden curricula relate subjects to the labour market nowadays emphasis should be put on the following issues:

(1) exit outcomes (prospering in the real world); 

(2) active learning for intellectual quality (constructivism);

(3) personal responsibility for life long learning (genuine engagement); 

(4) individualised teaching and differentiated learning (not one-size-fits-all);

(5) real-life contexts (integrated curriculum); 

(6) links with community for mutual capacity building (productive partnerships in a learning community); and

(7) extension of pedagogical repertoires (teachers moving from 'sage on the stage' to 'guide on the side'). 

5. The Greek context – Innovations in curricular planning and implementation
In our country, the revised Cross Thematic Curriculum as well as the new Syllabi (Government Gazette / ΦΕΚ 303 & 304/13-3-2003) and the specifications for the new textbooks are aligned with the requirements for 21st century curricula as mentioned in the previous section. The new Syllabi aim to cater for the demands of the society and the needs of young adolescents, such as: 
(a) purpose - giving opportunities to students to negotiate learning that is useful now, as well as in the future

(b) empowerment – helping students to view the world critically and acting independently, co-operatively, and responsibly' 

(c) learner-centredness - offering coherent curriculum which is focused on the identified needs, interests, and concerns of students, and with an emphasis on self-directed and constructed learning' 

The new Syllabus adopts a crosscurricular approach and applies horizontal as well as vertical linking of subject content. It supports holistic teaching and inquiry-based approaches and therefore promotes meaningful learning connected to the world. Key abilities promoted are: multi-literacies; problem solving; creativity; community participation; self management; and knowledge of self, others and the environment. Rather than being a one-size-fits-all, time-based curriculum program it exhibits flexibility and characteristics of a democratic school curriculum, as it aims to cater for the varied needs of students of the same age but at different performance levels, who, accordingly, should be working on different outcomes. Accordingly, open-ended, active-learning tasks and crossthematic projects specifically designed to incorporate a variety of particular learning outcomes from a variety of key learning areas are emphasised. In performing meaningful real life tasks learners develop self-reliance, creativity, higher order thinking, collaboration etc, skills necessary for success in the Information Age.

Technology is used as a 'door' to the real world, breaking down the traditional isolation of the classroom, opening up information, presentation, and communication avenues, and empowering learners in their pursuit of 'real-life' aims, which they see as meaningful and purposeful. 

6. The Hidden Curriculum in the Greek context 
It appears that these principles and practices challenge the values characterising the hidden curriculum and the traditional culture of our schools today. For example, our classroom evaluation practices, which according to Eisner (1991) dictate what counts and are therefore a large part of the hidden curriculum for students and teachers, communicate the message that education means learning of fragmented items of knowledge and the 20th century skills (reading, 'riting, and 'rithmetic). Moreover, the system of student assessment has been designed in accordance with the traditional one-size-fits-all philosophy, which expects all students to have attained the same classroom objectives (criterion-referenced) or compares the student’s performance with that of the other students in the class (norm-referenced). This form of student assessment cannot easily be reconciled with the principles and practices of the 21st century curriculum as it sentences underachievers to long-term failure and communicates to students and teachers the traditional values of competitiveness, hierarchy and social inequality. It also encourages the students to develop classroom survival strategies such as delaying tactics in lessons, cheating in the test, copying homework from classmates etc at the expense of the formal curriculum. However, in schools where the above types of assessment are combined with alternative ones (e.g. self-assessment), which reward individual effort by assessing what each student can do at a later point of the course compared with the beginning, the school’s hidden curriculum may implicitly but effectively teach the students values of the 21st century society such as life-long personal development.

Another characteristic of the hidden curriculum of our schools that contrasts sharply with the requirements of the Information Age curriculum is that most of the schoolwork is seen by students as of little interest or relevance for their own lives and presents either too high or too low cognitive requirements for many of them. Students have no control over the curriculum and gain little satisfaction from schoolwork similarly to the 20th century workforce who had no control over work and experienced little satisfaction. As a result, rather than aspire to learn as much as possible, many students are content to ‘survive’ without any disaster, or may even prefer to ‘switch off’. It is no wonder why the average student considers it cool to be mediocre, whereas to be excellent is to be the Nerd.

School organisation is another factor that shapes the hidden curriculum of our schools. For example, students obey commands in assembly, drill in how to move about the school, raise hands, wait their turn and so learn the traditional values of obedience, punctuality, and discipline. Punishment such as expelling students from the lesson for being annoying conveys ideas of subordination and respect for authority. Another example are school parades and school celebrations of historical events, in which students listen to their schoolmates recite poems and sing songs, and which are often of little educational value, make little sense to the students and communicate to them that society pays more attention to formalities than to essential results. 

On the other end of the scale, teachers seemingly challenge the ideology underlying the revised Curriculum and, as a result, resist implementing innovations (e.g. the Flexible Zone programme). This becomes obvious not only through the protestations, motions and proclamations made by Greek Teachers (e.g. the resolution of the Primary State School Teachers’ Union [Απόφαση ΔΟΕ, see http://www.doe.gr/rarticle.php?id=325&lan=0], (Λακασάς 2005) but also through a review of the relevant literature (Γρόλλιος 1999). According to this argumentation, there is a contradiction between theory (i.e. what the revised Curriculum advocates) and practice (i.e. what resolutions and actions are actually taken by the state for effective implementation), which is identified on both European and local official documents and which, ultimately, renders the innovation mere rhetoric. As a result, as opposing forces interact with each other, the primary and secondary state educational system remains in a static situation, unable to benefit from the holistic, autonomy-oriented, pragmatic-need-based philosophy and adherent to traditional practice. As Mavroyiorgos (Μαυρογιώργος 1999: 147) maintains, only when a ‘culture of cooperation’ is established can large scale development be attained in education. 

Conclusions

The hidden curriculum is a vital part of the official curriculum and operates side by side with the school syllabus. It is formed by everything that goes on in schools regardless of whether it is planned and intended or is a byproduct of our practice and conveys to students attitudes and values which will shape their lives. Teachers share the responsibility for these implicit forms of learning and therefore need to be sensitized to the hidden implications of some of their practices (Kelly, 2004: 6).

If we hope to achieve a learning society, a healthy, productive and sustainable society of innovative, creative problem solvers, it is essential that we change the dominance of the traditional curriculum in order to embed important political, cultural and institutional dimensions in the experience of schooling by highlighting and assessing our most valued outcomes, and by making room for additional curricular and extra curricular tasks and their associated pedagogies. 

Nevertheless, we should also realise that change and innovation is an on-going interactive socio-politico-economical process and, as such, it constantly produces hidden curricula, as indicative of progress or regression. Therefore, only through the coordination and cooperation of all participating factors can the educational system move toward the humanistic updated ideal ready to serve pragmatic needs. Nonetheless, we, educators, should also bear in mind that beyond what is ‘done to us’ we should acquire and develop the knowledge and skills necessary to enable us to be critical thinkers and active participants and, in this way, transformers of our personal, social and professional lives. 
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